
 



Marina Pearce   Graduate Diploma TESOL  University of Technology, Sydney 
    Instructional  Media  TAFE NSW 
Glenice Aiken   Master of Education  University of Sydney   
  

Glenice and Marina have extensive experience teaching, delivering professional development, 
researching and designing materials in the NSW Department of Education, Adult Migrant Education 
Service (AMES).  They have published print and audio materials through NSW AMES / National 
Centre for English Language Teaching and Research (NCELTR) Macquarie University, and also as an 
independent publisher, Blackfriars Press (blackfriarspress.com.au).  
 
Marina has delivered teacher training courses in China and is currently working in NSW TAFE. 
Glenice is currently delivering pronunciation workshops for University of Sydney Learning Centre. 
Both are designing and presenting Pronunciation / Communication Workshops for tertiary students 
and professionals from overseas, both privately and for Universities of NSW and Sydney.  
 
Research interests and publications focus on: 

¶ independent learning skills and student self-assessment,  

¶ A/V recording technology skills for self-assessment,  

¶ stabilisation of language acquisition and development of methods and materials,  

¶ oral history as a method promoting the acquisition and generation of more complex, expressive 
and abstract language.  

 
Their work draws on fields including Linguistics, Drama, Speech Sciences, Multimedia Technology 
and Resources. 
 

Marina Pearce and Glenice Aiken have campaigned actively throughout their professional careers for 

equity and access to quality education for migrants and refugees. 

 

 

 

 

 

That all migrants and refugees resident in a settlement country have 
the right and access to free, quality and adequate education in the official language of the  

settlement country and have the right to maintain and develop their first language. 
 
 

Adult Migrant Education Service Teachers Association & NSW Teachers Federation 
 motion passed at the 

Conference Against Racism in Canberra in 2000, and passed at the  
World Conference Against Racism in Durban, South Africa in 2001 

 



 

 
 

Integrating pronunciation and independent learning skills 
 into  

oral communication outcomes 
 

 

Contents 

1. Defining and assessing intelligibility      1-3 
 

2. Practical  skills  and  knowledge  to  help  learners  monitor  and   

 evaluate  their  pronunciation : an overview    4 

 

 

Appendix          7 

Worksheets and teaching notes                    2-38            

Background papers 

o Principles of Speech Improvement: Course for Speakers of Japanese English  

Speech Sciences, University of Sydney        42 

o Learning a New Skill  J. Civil 1997     AMEP/ NCELTR Specialist Skills Course:   

Teaching Pronunciation  Oct.2009       43  

o General issues & approaches related to oral communication, & the 

 learning & teaching of pronunciation by adult learners, G.Aiken, M.Pearce   44 

 

Reference list: including multimedia; internet resources; websites 
 

 

 
 

ACTA International Conference                                                                                         
TESOL as Global Trade: Ethics, Equity & Ecology      

 2 τ 5 July 2012 τ Carins Convention Centre 
  



©  Copyright Glenice Aiken, Marina Pearce                 1                                                                                                                            
Blackfriars Press 2012 

Defining and Assessing Intelligibility 

¢ƘŜǎŜ ƴƻǘŜǎ ƘŀǾŜ ōŜŜƴ ŀŘŀǇǘŜŘ ŦǊƻƳ ά5ǊŀŦǘ CŀŎǘ {ƘŜŜǘ ƻƴ !ǎǎŜǎǎƛƴƎ LƴǘŜƭƭƛƎƛōƛƭƛǘȅέ ǇǊƻŘǳŎŜŘ ōȅ [ȅƴŘŀ 

Yates & Jackie Springall, NCELTR, Macquarie University, November 2004, for workshops for AMEP 

providers in 2004. The CSWE and ASCF assessment criteria used in these notes are the most recent, 

CSWE published in 2008, ACSF in 2012.  

 

1.1 Defining intelligibility 
Context 

Since 2003, explicit assessment criteria relating to pronunciation have been included in the 
spoken outcomes for the Certificates in Spoken and Written English (CSWE), levels 1- 4, as 
well as in the Course for Preliminary Spoken and Written English. The notion of 
άƛƴǘŜƭƭƛƎƛōƛƭƛǘȅέ ǊŜƳŀƛƴǎ ŀ ƪŜȅ ŎǊƛǘŜǊƛƻƴΣ ŀǎ Ƙŀǎ ōŜŜƴ ƛƴ ǘƘŜ ǇŜǊŦƻǊƳŀƴŎŜ ƻǳǘŎƻƳŜǎ ƻŦ ǘƘŜ 
Australian Core Skills Framework (ACSF) 2008 and 2012. The most recent version of CSWE, 
reaccredited in 2008, provides more elaboration of pronunciation criteria.  
 
Assessment criteria for CSWE spoken outcomes  2008 

 
Preliminary  

Spoken &  

Written 

English 

Sample tasks 

 

Give basic personal information; 

participate in basic transactional exchange 

and simple social exchange. 

Criteria 

 

pronounce key words intelligibly 

 

CSWE I 

 

Provide personal information; participate 

in short spoken transaction and exchange; 

give short spoken description; tell short 

recount 

pronounce key words with sufficient 

sound clarity and stress recognisable 

by/ intelligible to interlocutor 

 

CSWE II 

 

Participate in short casual conversation; 

spoken transaction for information/ goods 

and services; give information in simple 

presentation; give spoken instructions; 

participate in simple interview 

pronounce key vocabulary / formulas / 

utterances with sufficient sound clarity, 

pausing and stress to be intelligible to 

interlocutor 

 

CSWE III 

 

 

Participates in casual conversation with 

topic changes, interview, discussion; 

negotiate complex spoken exchange; give 

complex instructions 

pronounce key vocabulary / utterances 

with sufficient sound clarity; use 

pausing, stress, intonation to be 

intelligible to interlocutor; use pausing 

to divide information into thought 

groups, phrases 

CSWE IV 

Further 

Studies 

 

Deliver a presentation; negotiate in a 

group-work discussion 

pronounce utterances intelligibly or use 

reformulation. Use pausing, stress, 

intonation; use pace and volume  

 

óIntelligibilityô is considered to be an achievable and appropriate standard for adult learners 

rather than aiming for native-like pronunciation
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Australian Core Skills Framework (ACSF) 2012    

Performance features of oral communication:  Focus:  pronunciation and fluency 

 

Level 

1 

Sample activities 

Asks simple questions; makes 

statements/ short utterances/ familiar 

context / personal identification 

Performance features 

Produces utterances which may feature variations 

in pronunciation, stress and intonation, possibly 

requiring verification. Uses speech that is 

characterised by long pauses, numerous 

repetitions, or isolated words or phrases 

2 Begins to provide key information; 

simple questions, instructions to 

obtain goods, services;  

Mostly intelligible pronunciation, stress patterns 

& intonation. Speaks slowly, pronounces key 

words deliberately 

3 Exchanging, obtaining goods services; 

gathering, providing information; 

Establishing, maintaining, developing 

relationship; problem-solving/ 

everyday situations 

Refines intended meaning, varying speed and 

changing tone or emphasis; Uses pronunciation, 

stress patterns and intonation which do not 

obscure meaning / may require occasional 

clarification; Uses speech that may be 

characterised by uneven flow; provides non-

verbal feedback 

4 Engages in complex oral negotiations; 

exploring issues, problem-solving, 

reconciling points of view, bargaining. 

Considers aspects. Considers aspects 

of context, audience & purpose when 

generating oral texts 

Uses stress, intonation and gesture effectively to 

convey emotions/ intentions. Uses intelligible 

pronunciation, stress, intonation patterns. 

Generally appropriate flow / occasional 

repetition, hesitation or self-correction. Interprets 

gesture & other paralinguistic features 

5 Demonstrates sophisticated control of 

a range of genres; uses spoken 

language to make hypotheses, to plan, 

influence others 

Adjusts stress & intonation in order to convey 

mood & meaning. Demonstrates fluency  in a 

range of contexts. Reflects on & revises non-

verbal communication to enhance performance 

 
The CSWE outcomes and ACSF performance features both provide a number of criteria by 
which to assess pronunciation (sound clarity, stress, intonation, phrases, pausing, fluency ). 
!/{C ŦŜŀǘǳǊŜǎ ŀƭǎƻ ƛƴŎƭǳŘŜ ǇŀǊŀƭƛƴƎǳƛǎǘƛŎ ƛƴŘƛŎŀǘƻǊǎ ƛƴŎƭǳŘƛƴƎ ΨŦŀŎƛŀƭ ŜȄǇǊŜǎǎƛƻƴΩ ŀƴŘ 
ΨƎŜǎǘǳǊŜΩΦ Lƴ ŀƭƭ ǘƘŜ /{²9 ǎǇƻƪŜƴ ƻǳǘŎƻƳŜǎΣ ǘeachers need to assess intelligibility and in the 
ACSF features, intelligibility is an explicit feature in Levels 2 and 4.  
 
Intelligibility is accepted as an achievable and appropriate goal for adult learners rather than 
aiming for native-like pronunciation. However, as assessors and teachers, we need to be 
aware of what we mean when determining intelligibility. Listening is a creative process, and 
the person listening to a speaker is an important ingredient in determining whether or not 
the speaker is considered intelligible. ( Yates  & Springall  Nov. 2004  p.2)
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Intelligibility involves: 
 

¶ Hearer factors:  familiarity with accent/s, hearing, inferencing skills, knowledge of 
topic, attitude, etc. 

¶ Speaker factors:  pronunciation ( e.g. stress, intonation, phrasing, sounds),   
   delivery( e.g. hesitations, uncertainty, volume); grammar  

¶ Contextual factors: background noise, predictability of language in context 
 
Research 
A study which investigated how AMEP teachers and other members of the community 
assessed intelligibility of learners at CSWE 1 level found that: 

¶ teachers tend to estimate that they can understand more and were actually able to 
understand more of what learners say than members of the general public. 

¶ individuals vary enormously in the way they rate intelligibility and this includes teachers, 
some of whom also express concern that assessing pronunciation negatively could 
ǳƴŘŜǊƳƛƴŜ ǎǘǳŘŜƴǘǎΩ ŎƻƴŦƛŘŜƴŎŜΦ  

¶ intelligibility seems to be a combination of : 
how much we estimate we can understand and 
how hard it is for us to understand 

It does not seem to mean how much we actually can understand 
 

1.2  Assessing intelligibility: 
¶ Task design: The content of many assessment tasks is so predictable, that we do not 

really need to understand what the learners are saying at all. In assessing intelligibility a 
good task would be one where the learner has to communicate something the listener 
ŘƻŜǎƴΩǘ ŀƭǊŜŀŘȅ ƪƴƻǿ ƻǊ Ŏŀƴ ǇǊŜŘƛŎǘΦ  

¶ Decide how much you understand in relation to how hard you had to work on 
understanding a speaker  

¶ Decide the perspective from which you are making the assessment, for example; 
o as a teacher? 
o άŀƴ !ǳǎǘǊŀƭƛŀƴ ƻŦ ŀǾŜǊŀƎŜ ƎƻƻŘ ǿƛƭƭέ Κ όCǊŀǎŜǊΣ нлллύ 
o ƭŜŀǊƴŜǊΩǎ ƎƻŀƭκǎΥ  ŦƻǊ ŜȄŀƳǇƭŜΥ  

Á a potential employer/  job interviews for various industries 
Á commǳƴƛǘȅ  ǇŀǊǘƛŎƛǇŀǘƛƻƴ ŜΦƎΦ ǊŜŎŜǇǘƛƻƴƛǎǘκ ƳŀŎƘƛƴŜ  ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǎǇŜŀƪŜǊǎΩ 

responses to emergency telephone menus etc. 

¶ Moderation: Teachers need to develop a shared view of intelligibility for assessments to be 
fair. Moderation sessions should provide the opportunity to: 

o clarify shared understandings of intelligibility 
o ƳƻŘŜǊŀǘŜ ŀǎǎŜǎǎƳŜƴǘǎ ƻŦ ǎǘǳŘŜƴǘǎΩ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ǘƘŜ ƛƴǘŜƭƭƛƎƛōƛƭƛǘȅ ŎǊƛǘŜǊƛŀ 
o consider different aspects of task design (e.g. predictability, role of teacher and 
ƭŜŀǊƴŜǊǎΩ Ǝƻŀƭǎύ 
 

Workshop videos:  1. Pre CSWE students   2. intermediate ς advanced student 
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2.   Overview of practical skills & knowledge to help  learners  
monitor & evaluate  their  pronunciation  

 
 

2.1 Knowledge of key language / communication categories 

¶ pronunciation: prosodic features, phonemes (IPA), voice quality, paralinguistic feautures 

¶ text structures(spoken and written); Q/A, interviews, report, discussion etc) 

¶ terminology to name/ discuss learning (resources, objectives etc.) 
 

Tip:  use standard or commonly-used terminology if possible so that students can check 

dictionary or grammar reference independently   

 
2.1.1 Prosodic features 

  (pausing, spoken phrase, stress, linking, schwa, pitch and intonation)  
o introduce with accessible, everyday language, e.g. Jazz Chant        Appendix 4 p. 33   

o intonation, pitch and stress, especially when used to highlight a message, is perhaps a 
more difficult area for many learners. It is easier for students to recognize initially, in 
recorded texts which are delivered more emphatically. 

 

Useful References 

Presenting in English  M.Powell; Thomson Heinle (for higher levels) 
In Tempo      Halina Zawadski NCELTR,  provides a course in English 

pronunciation   with detailed class activities and explanations. 

2.1.2 Sounds/ IPA:  
Work from learner errors which impede intelligibility and gradually become familiar with 

this area yourself if not already. Students can gain familiarity with the sounds and 

symbols using University of Iowa website or the manual below.  

The Sounds of English  G. Aiken, M. Pearce with audio recording (CD or audio 

cassette). The material is designed for independent student use. Appendix 3  pp 17-23. 

 

2.2   Staging:    Teaching the sounds of English and the phonetic alphabet    Appendix 3  

1. Listening discrimination ς see if students can hear difference 
between error and target sound 

2. If students can discriminate when listening, then tackle articulation 
a. introduce speech organs/ diagram and terms: essential for correction.  
b. use diagrams, descriptions, hand to simulate tongue positions. 

Visualisation is useful for many students. 
c. hierarchy of difficulty: sound, words (with sound in initial, medial, final 

position), sentences, sentence/extended text which contains target sound 
3. regular short periods of independent practice on individual problems, 10 minutes 

every day; memorisable texts e.g. Jazz Chants, songs, job interview material 
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2.2 Activities to apply knowledge of the sound system 

 

¶ Dictionary skills sheet       Appendix 3  pp.26,27 

o higher levels used with news items, Job Guide, My Career(SMH) etc. 

o beginner levels: dictionary skills/ vocabulary sheets (for stories, dialogues etc)  

¶ Audio / video-recording : integrate into speaking activities whenever possible 

to promote critical and specific self assessment of pronunciation features. 

 

2.4 Skills  

 

Audio/ video recording 
 

¶ ǎǘǳŘŜƴǘǎΩ ǊŜǎƻǳǊŎŜǎ: at the beginning of a course, discuss with students what audio-
recording equipment they have and its usefulness for learning English. Suggest they 
bring it to class for regular recording of activities. Many mobile phones can now 
record for reasonable lengths of time with good quality. 

 

¶ technology: demonstrate use of equipment if necessary with whole class then set 
group/ individual tasks in class or library, volunteer tutor.  
 
Tip:  Many students will already know how to use the latest technology but usually 
have not used it for formal educational purposes e.g. recording a presentation on 
their webcam or mobile phone, and downloading on computer for critical self- 
assessment  
 
Students have individual audio cassettes, discs, audio files on computer to record 
their own performances ( e.g. short introduction; role plays, interview questions, 
songs, pronunciation exercises)  
      
Tip: date each recording for locating/comparing progress. 
 

¶ individuals record themselves often; develop familiarity with analysing own voice; 
o in class, in library/ L.C.;  session with conversation tutor  
o identify and discuss use of resources for recording outside class: 

ipods, computers, webcam, mobile phones, electronic dictionaries 
o software recording programs e.g. Audacity, Evaer       
 

¶ downloading/ recording off computer, radio (e.g. 2RPH 1224 AM for daily readings 
of range of newspapers ), downloading current affairs with audio and text, vocation-
related programs (e.g. ABC Radio National).  Useful to have audio and written text 
for range of listening/ pronunciation exercises 
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¶ precision listening to audio recordings e.g. news, dialogues: Students should be 
familiar with using the audio controls on software programs (e.g.Windows Media 
Player) being able to stop, review and replay at the phrase and word level if desired. 
 
Tip: Some students will have to be guided/ advised that they can interrupt a program 
to review a section / word/ phrase. Students will often let a program run on without 
interruption. 
 

¶ student record-keeping:  keep it brief, specific, quantifiable and identify follow-up 
objectives,  see examples               Appendix 2  pp. 7,11,12 

 

¶ use standard terminology, wherever possible, used by commonly available 
dictionaries and grammar books to describe communication/ pronunciation features 
and to describe the learning process. This makes it easier for students to check up on 
terms or difficulties independently. 
 

 
 

2.5  Using commonly available references & materials for pronunciation  
 

¶ grammar book 
Follow-up on listening comprehension difficulties: predict the pronunciation of 
grammar as it is commonly spoken.   
Á work out the possible verb contractions, unstressed items and linking 
Á mark the prosodic features and  
Á read aloud / audio record 

       

¶ dictionary: check/ improve skills with interpreting IPA, syllable stress, grammar 
ƴƻǘŀǘƛƻƴǎ ŀƴŘ ǇƻǎǎƛōƭŜ ŎƘŀƴƎŜǎ ƛƴ ǇǊƻƴǳƴŎƛŀǘƛƻƴ ŜΦƎΦ ΨŀŘǾŜǊǘƛǎŜΩ ǾǎΦ ΨŀŘǾŜǊǘƛǎŜƳŜƴǘΩ                  
Appendix  pp.26,27         
        

¶ mobile phones, MP3, computer/ webcam: students bring own equipment for 
audio/video recording activities. 

 
 
 
 
 

 
 

***************************  
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Workshop:   Integrating  pronunciation & independent learning skills into 
oral communication outcomes 

 

Appendices  
Teaching notes,  resources,  worksheets 

 

1 Initial course planning     

1.1 Integrating pronunciation from day 1 

¶ Introduce Dictionary use:  vocabulary sheet    2    

¶ Course information and survey:  Beginner levels    3, 4  
 

2 Analysing & assessing pronunciation: phonemic & prosodic   
2.1 Ψ!ǎǎŜǎǎƛƴƎ LƴǘŜƭƭƛƎƛōƛƭƛǘȅΩΥ ŦƻǊƳŀǘǎ ŦƻǊ ǘŜŀŎƘŜǊ ŀƴŘ ǎǘǳŘŜƴǘ  ŀǎǎŜǎǎƳŜƴǘ 

¶   Beginner levels : Ringing emergency 000                 workshop  videos  

Introduction to self-assessment      7 

¶ Intermediate - Advanced levels: Workplace report  

 Oral  Presentation  transcript + assessment format:-workshop video 8,9 

o teacher assessment      10,11 

o student self-assessment      12 

2.2 Ψ[ŜŀǊƴŜǊ 9ƴƎƭƛǎƘΩ: summary grid of L1 related phonemic difficulties:  13 
 

3 Teaching the sounds of English 

3.1 the Sounds of English   i. diagrams and descriptors:    17-21    

ii  sample list of sounds, words, record sheet 22 

3.2 General tips for practising the sounds     23 

3.3 Activities for classroom and independent use 

  Intermediate ς Advanced      24-27 

   Beginner levels:    familiarisation with sounds/ symbols (IPA) 28-32 
 

4 Teaching the prosodic features 

4.2 Linking words in English speech: a summary list of categories of linking 34 

4.3 Introducing prosodic features; Levels 1-4 Jazz Chant     35 
 

5 Drama  techniques / exercises:   breath & volume  control; articulation 38 
 

6 Background  papers 

o Principles of Speech Improvement: Course for Speakers of Japanese English  

Speech Sciences, University of Sydney       42 

o Learning a New Skill  J. Civil 1997     AMEP/ NCELTR Specialist Skills Course:   

Teaching Pronunciation  Oct.2009      43   

o General issues & approaches related to oral communication, & the 

 learning & teaching of pronunciation by adult learners, G.Aiken, M.Pearce  44 
 

7 References         50 
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Appendix 1 

Teaching notes,  resources,  worksheets 
 

1 Initial course planning     

1.1 Integrating pronunciation from day 1 

¶ Introduce Dictionary use:  vocabulary sheet    2    

¶ Course information and survey:  Beginner levels    3, 4  
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